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FOREWORP 

/ 

The 1960s and 1970s will stand as the watershed years for educational equity in the United 
States. Title VI of the Civil Rights Act of 19,64 was a landmark in educational civil rights 
legislation, while Title IX of the 1972 Education Amendments and the'Women's Educational 
|quity Act advanced the issues of sex equity and sex fairness. Title II of the 1976 Education 
Amendments directed considerable attention to sex bias and sex discrimination concerns. This 
historic legislation went beyond making sex discrimination ia vocational education programs in 
states receiving Federal monies illegal/ It mandated that states must include programs and 
objectives within their annual and five-yedr plans to reduce sex stereotyping and that they must 
appoint fuli-time State Sex Equity Coordinators. Mt)re importantly, it provided funding for these 
activities The resulting Federal Vocational Editaation Rules and Regulations for Title II 
encouraged the development aYid implementation of sex-fair programs and resource materials, 
ranging from apprenticeships and work-study ^guidance programs and vocational education 
student brganizations. 

With the increasing number of sex-fair vocational education programs and materials, t(ie 
Department of Education's Office of- Adult and Vocational* Education (OVA€) recognized a need 
l +4pr the development of a support system. Therefore, in 1979, it funded the Sex -Equity in 
♦ Vocational Education Project, authorizing the development of products and provison of 
information dissemination services designed to provide the following: * 

• Improve State Sex Equity Coordinators' access to information and materials on sex equity 
programs, materials, and techniques 



Increase awareness afr^ong the educational community regarding sex equity requirements - 
anjd accomplishments in vocational education . . 



•Improve mechanisms for mainstreaming concerns fcTr sex equity. 



The project was conducted at Far West Laboratory for Educational Research and Development in 
association with two subcontractors, The National Center for Research in Vocational Education 
and the American Association of Community and Junior Colleges. 

Building Your Own Scenario is part of the fourth report of this project. A series of eight 
manuals enabling users to conduct workshops on mainstreaming sex equity in the service areas 
(ggriculture.lDusiness and office occupations, health occupations, home economics, industrial 
arts, marketing and distributive education, technical education, and trade and industry) were 
developed by The National Center for Research in Vocational Education. . 

The manuals were field tested in a series of four regional workshops. Participants in the field 
testing included the State S^k Equity Coordinators, representatives from each of the ejght , , ■ 
vocational service areas, and guidance and placement representatives. Y 

» * * > 

Building Your Own Scenario is one of four products that were produced during this projefct. 
Other materials include the following: ' 

• Promising Programs for Sex-Fair Vocational Education— documentation of 47 promising ♦ 
approaches to sex-fair vocational education. v 
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Resources and References for Sex-Fair Vocational Education—an annotated compilation 
of over 600 sex-fair vocational education materials. 



* Vocational Education: The Role of Womei\and Men in the Reindustrialization of America, 
Conference Proceedings— a summary of the agenda, proceedings, and participants in the 
National Sex Equity Conferenpe held in April, 1981. ^ 

Inquiries about the materials listed directly above should be directed to the Far West Laboratory 
for Educational Research and Development. For further information about the training manual 
series, qontact the National Center for Research in Vocational Education. 

The Rational Center is particularly indebted to Lucille Campbell Thrane, Principal 
* Investigator; Louise Vetter, Project Director; Rodney K. Spain, Program Associate; and Maureen 
E. Kelly, graduate Research Associate, for carrying out the work of the project. Recognition for 
the,cover graphics is extended to James Ault and for the clerical work of the project to Jeanne 
Thomas. Special appreciation is extended to Matilda Butler, Principal Investigator, Farjrfest 
Laboratory;, tp Carol Eliason, American Association of Community and Junior Colleges 
subcontract^director; and to Paul Geib.^U.S. Department of Education, Office of Vocational .and 

Adult Education. 

\ 

/ Significant contributions were made to this publication by the state sex equity coordinators, 
service area representatives, and guidance and placemerrt representatives who reviewed and field 
tested the materials through four regionaf workshops. Thanks are also extended to Robert C. 
Westbrook, National Center staff, who reviewed the publication. 
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< INTRODUCTION 

♦ * Y * 

The„purpose of this training manual is to aid you in infusing the concepts and practices of 
sfex equity, througfiout your professional work. We have chosen to provide s this assistance 
through exercises that ask you and your colleagues to look at your educattonal agencies and 
communities in the belief that sex equity is not an isolated issue, but one th£t must be 

considered wifhin the whole educational endeavor. V ' * - 

* • «• * . v 

v First,, with the chance' to examine "what isNn a program, you complete descriptions focusing 
on your community and educational agency. Then', through a "-what if^ 1 'exercise, three alternate 
. scenarios for the future are provided with discussion questions for relating these possible future? 
tcrsex equity and, your professiorfjy work. m 

Once you have considered "what is" and "whattf," a group exercise for brainstorming needs 
^.and possible goals foj sex equity is provided. Thisus followed, by a planning exercise. Tor you to 
set^your own objective for making changes to broaden options for all your students. AJI of the 
preceding is based on the premise thgt'it is neaessary to infuse sex equity throughout your 
professional work. - . " " . 

. We^hope you enjoy cpmpleting this manual as much as we*enjoyed developing it. We.also 
hope that'it will assist you in' your work with students. < ' 
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Exercise 1 
CbMMUNITY DESCRIPTION 

) 



OBJECTIVE: To enable participants to describe their community in terms of sdx equity issues. 

« 

*# * 

DIRECTIONS:* In order to understand better the community in which you live, please fill in the 
blanks or circle Jthe appropriate words in-the description below. §6me of the information- 
requires estimates that might be difficult to deterntine* Simply choose the closest estimate 
Veadily available to you. • ^ 



Communities house diverse people who weave through business and society, pursuing a variety 
NQf interests. This is how it should be, for people h'ave banded together for centuries to receive and 
provide support to achieve their goals. And^in this country, the'righlof citizens to pursue their 
dreams, however unusual or extraordinary, is grounded in the principles of our Constitution. 



My community is located in 



city and state 



^/vhich-is closest to^_ 



My city has been 



major city 

(increasing; stabilizing; decreasing) in popufati&n since 



and today 



year- 



houses 



number 

areas, the total population is closer to 



people. But with surrounding suburbs or farming 

jOur\citizenry is made 



numbfer 



up of 



types of ethnic groups 



And the people in the area gather frequently to 



+ \^ popular group activities and pastimes. 



V 
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brief description of 



7 . •• 



✓ » 



^ — r 



Generally, the residents'are (opposed to; indifferent to; open to ) change, with the political 

* » 

and social nature of the area being rather ( conservative; moderate; /liberal ). . 
Generally, our major employers are 

• \ t 

list several large employers 



several largue emp 



ifhe types Qf jobs people find through these companies are 



list several areas of employment 



Specifically, employers provide trade and industrial jobs in 



j 



list occupations, i.e., appliance repair, auto mechanics, masonry > 

* © * * 

We have approximately workers in the region with approximately 

number * 



Jobs available to them. In trade and industriaJ-4Treas, the 



^ « number 

u \ 

community provides- jobs for approximately workers. For 

number* number * ^ 

all emplpyment, Employee turnover is ( greafc average; limited ) and the labor force has been % 
( increasing; stabilizing; decreasing ) for the past several years. This situation ( does; doeS not ) 



» * t 



hold true for trade and industrial jobs. Overall, employment in the area is '(above; equal to; below) 

r , * - 

the national average. Community leaders ( do; do^not ) need to attract new industry and training 

facilities. * . \ 



•Business and community leaders respond ( positively; moderately; negatively ) to social 
change, as demonstrated through 



" examples of community actions/reactions to social change 

t —7^ ^ 

t 

~ : ? 

Specifically, their attitudes toward-women in trade and industrial jobs are ^posftive; moderate; 

• , • i ■ . '' 

negative ) as demonstrated through 



examples of community actions/reactions 



Approximately womep are employed' in trade and industrial jobs with approximately 

number , 4 1 

more women interested. Approximately men are employed in trade 



number ; * number 

and industrial jobs with approximately T more interested. . 

<t number * C - 



/ . 4 



s 



i 



Exercise 2 

EDUCATIONAL AGENCY DESCRIPTION 



) 

OBJECTIVE: To enable participants to describe their educational agency ir? teems of sex equity 
issues'. * \ 

DIRECTIONS: In order to understand better the educational agency in which you work, please 
fill in the blanks or circle the appropriate words in the description below. Some of the infor- 
mation requires estimates that might be difficult to determine. Simply choose the cldsest 
estimate readily available to you. , * 



In order for people in my community to achieve their goals, many residents^ improving 
their employability with an education. Vocational education is providing trained workers in fields 
needed for our country's revitali?^tion program. Without these workers who are better prepared for 
current jobs and who are expanding their skills to include new ones, tittle chance remains for our. 
country to maintain a top position in the world trade market..! n order to find the best workers 
available, we as educators need to draw orf the vast pool of human resources— regardless of their 
ethnic background, race, or sex. We need the best workers in the country to meet the challenge of 
revitalizing our industrial community. t 



My educational agency, . * ' * located in 

name * 

^ , provides training in ' 



place »< „ • number 



^vocational ar§a$ to students from 

9*> 



^ local areas 

in our community. We target our instruction for grades (nine — ten — eleven-- twelve — post- 

♦ s ' 

secondary - adult) students as do other educational agencies close 

- number 

% „ 
by. We finance out educational agency through i 2 



source of income / 



V 



and the public (supports; dods not Support) o'ur institution as demonstrated by their 

(un)willingness to . ' 

examples of community agtion/inaction . 



* 
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• In trade and industrial education*, w£ offer program areas, i.e., appliance 

number ' - 

repair, auto mechanic^, masonry. Our staff consists of instructors. The size 

* * number 

' / • • v . 

of tha staff has been ( increasing; stabilizing;* decreasing ) over the last few years. These people 

■ presently instruct * students, which represents an enrollment that has J increased; 

, number ' ^ • v 

stabilized; decreased ) from last year. Thjs gives u$ a student/teacher ratio of to 

^ ' "* number 

«* 

Is 



Support services that our administration provides to students are 



number 



i.e., counseling, placement, transportation 

In traqie and industrial education we h&ve female instructors and male 

number number 

* • s < 

instructors serving as>ole models for students. Our enrollment of women in trade ( 

j, number ' - 

and industrial education has ( increased; stabilized; decreased ) over the last few years.. Our 

• ._/■"•• . 

instructional materials and facilities ( fave; have partiaNy; have not )<been reviewed and modified to 
eliminate sex bias. The work performance Qf women is ( equal to; better than; inferior to ) that of 



men in technical education as shown by 



comparison of work betweenjriale and female students 



Attitudes of faculty, staff, administrators, and traditional students toward the women in trade and 
industrial education seems to be ( positive; negative; both ) as demonstrated by 



... 6 - a 



i 



, examples of attitudes 

~a 



When a problem arises over the rights of nontraditional students to pursue their education free from 



is • 



N discrimination, we consuftour Title IX coordinator who 

name 

Our admissions staff ( is; is sometimes; is not ) sensitive to 'the neetfs of potential non- * 

, traditional students. Justus importantly, our placement staff ( does; sometimes does; does not ) 

* ? 

». 

discuss nontraditional work with industry and jabor officials. Attitudes and actions of admissions 

^ f 

and placement staff toward sex equity are ( positive; negative; both ) as demonstrated through 



examplei of practices 



•Last year, school personnel were successful in placing percent of the graduates of 

- numbee . ^ 

-V . 

trade and industrial education, with* percent of those students being women. 

number 
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Exercise 3 
FUTURE SCENARIOS 



OBJECTIVE: To move from a consideration of "what is t " in sex eqgityjo a consideration of "what 
if" in terms of possible«future$. - . 

DIRECTIONS: \n a rapidly changing world sUch as^the one in which we live, it is sometimes 
difficult to find the time to look ahead. In an age that still suffers from what Toffler termed 
"future shock", projections of what the world may look like in a/Week or a month adequately 
describes the extent tq whicjirinost educators are involved in futures planning. 

Yet looking ahead is essential k we are to continue making systematic progress toward 
equity goals. Ten years ago, females and males, were concentrated in vocational areas traditional 
for their sex. Language was sex biased. Wage, salary? and occupational level gaps between the 
sexes were considerable. After a decade of work some thought the sex equity movement would 
have achieved most of its major goals. Although we have made progress in adopting sex-neutral j 
language and \n recruiting both nontraditional vocational students and workers, the wage/salary' 
differential between women and men has remained remarkably stable (58$/$1.00 earned by a male 
worker in 1970, 59$ in 1'980). * 

We have now learned that goals such as economic eduity will take a longer time to reachr 
How many of us could have predicted this in 1970? Planing for the achievement of these and 
other significant goals will require new skills and strategies— broader visions of the world in 
which vocational education functions. A useful tool in achieving such goals is the creation of 
scenarios. Creating scenarios, as a technique, allows the reader to consider interactions of 
trends- (e.g., maturing work force) and policy initiatives (e.g., energy conservation), and their 
implications for sex equity in general and in your service area, that might not otherwise be 
considered. - 

»i 

Three scenarios are presented on the following pages. Based on a review of the futures 
literature, each scenario offers an alternative view ef a world that would reflect the occurrence of 
certain world events or national policy Efforts. Although the three scenarios reflect a wide^ range 
' of possible futures, they do not reflect Sll ofcthe possible alternatives— i:e., a nuclear war or 
'contact with extraterrestrial life forms. Sincetfie intend of this exercise is to assist you in building 
. constructive future, scenarios in your service area, potentially catastrophic events wer£ arbitrarily 
eliminated from this exercise. 

J * *!• • 

> s^Read each.scenano/Choose one to discuss in a small group." Discuss the questions for each 
scenario listed below each scenario. Be prepared to report your discussion to the entire - 
workshop group. j ' 
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* • Scenario #1 

4 t • 

t 

In Jhe mid-1980s, the OPEC power* base shifted from countries that were friendly to the 
* United States to the control of those countries who were dissatisfied with the settlement of • 
-*> \ Palestinian rights%i the Middle East. An oil boycott against the United States immediately 

% ensued. Periodic shutdowns, shorter work weeks, and theNpublic's use of mass transportation 

were initiated as short-tefm efforts to curb what appeared to most Americans to be a temporary 

k problem. However, by early in the, next year, it was evident that the oil shortage was indeed 
serious and permanent. - . . 

After several decades of affluence and dependence on technology, many were unprepared 
for this crisis. Alcoholism and suicides increased markedly, and for many people, rational and 
straight forward thinking was replaced by distrust and ruthles? competition. for the few available, 
resources. - ^ 

The government eventually attempted to stop runaway inflation fcy freezing wages and 
prices, but by that time, prices were already unusually high. Millions of poor city dwellers, 
severely affected by the discontinuation of necessary social services, left their urban ho/nes to 
live with relatives in smaller communities. Because the Federal and state. gpvernmepts were so 
desperately trying to increase energy supplies, they could not be depended upon for many'of 
their usual services. ^ 

As the nation fought for survival, the emerging national pattern focused on reuse and 
•conservation. Utility companies altered their rate schedules to encourage wise energy use and 
off-peak hour utilization. Neighborhood recycling centers provided reuseable materials and jobs 
for the unemployed. By 1990, backyard and rooftop gardens abounded. Repairing, rather than 
replacing, broken items became the rule, and bartering and srtall entrepreneurial activities 
increased. Gradually, groups began working together to put'vacanMots under cultivation, to 
erect small windowbox solar collectors, and to install insulation. 

industry recognized that in order for people to achieve their full productive potential, certain 
social problems had to be addressed in the work place. Thus, the focus of work shifted from 
terchnologicaljnvention to social innovation. Experimental work groups, flexible scheduling,* 
health and day-caro. centers, and work-study groups abounded as workers joined with • 
management to promote a more satisfying, human scale work situation. Success came to be 
defined more in terms of social utility than by the increase of profits. Expensive resources were 
not to be squandered, and where possible products were improved so that they could be reused. 

Questions for Scenario #1 * * 

•Where and how would equity efforts change in a world that emphasized social utility as well as 
profit? . , 

How might changes in family roles affect trade and industry? 

, If the work place carfie to be more of a focus for education and social change, what might 
happen to equity concerns? r , 

Given this particular view of the future, what«goals might trade and industry need°to work toward 
in order to enhance equity efforts? 

- 4 
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" • . » % - Scenario #2 \ \ . 

- • . . • \ * 

The world which seemed to hold such promise for the achievement of equity in the early 
1970s, continued to show signs of failure in this area, in the early 1980s. With the withdrawal of ' 
Title IX compliance and other equal education laws in mid-1982, the "conservative flavor" 
becdme dominant. N 4 ■ • 

«•• * * 

Public welfare payments were greatly reduced; therefore, there was increased pressure on 
families to "stay together," with some families experiencing profound stress. This led to a great 
increase in the rate^f family violence in the r\ation. Although laws were passed restricting the 
amount and typejaL^scipfinary action that could, be used on children and women, such laws 
were nearly im^ossibl^taenforce, even after the repeal of the Right to Privacy Act in 1986. 

Because of the influence of "isfro-family" forces, all but "natural" means of contraception 
were banned. The birthrate among) people under the age of twenty returned to its post-World 
War II baby Boom status-, and there wa?, increased pressure on adolescents who were sexually 
active to reform their ways or to marry while stilt in high school. Lacking an effective form of 
pregnancy control, women were forced to turn to the black market for pregnancy termination 
services. ^ - v 

The State of the American economy continu&d to worsen in the 1980s. Despite continual 
pressure by labor groups, worker* salaries could not keep up with the spiraling cost of living. 
Furthermore, salai^egotiatiorf efforts were hampered by the equipment replacement costs 
incurred by employersas a result of the now astronomical number of changes in technology. 
Inflation had hit manufacturing costs; and«such equipment, necessary to keep a competitive 
edge, often took priority over increasing worker salaries. 

\ y , 

* Increased automation of many labor positions caused high unemployment, especially among 
entry-tevel workers who were primarily youth and women. Moreover, the returnjDf the value 
system that emphasized traditional" family roles contributed to the restoration oMhe norm of the 
one-paycheck marriage. Female heads of households were forced Jo seek work in such female- 
intensive occupations as nursing, food service, and custodial jobs. Males and females who 
sought to enter nonKgditional occupations were shunned. \ 

Inflation continued to skyrocket whereas worker productivity continued to drop. Vocational 
- education, viewed in the early 1980s as a key factor in economic revitalization, had failed to 
*move out of sftill training to training for transferable skills. Some said that this was due to the 
profession's inability to look beyond short-term Federal mandates whereas others felt that it was 
caused by tying vocational edgcation so closely to specific employers' needs. 

Questions for Scenario #2 

How would these changes tft family roles affect trade and industry? # " < 
How would you recruit students, for your programs in such a future? 

How would trade and industry need to change in order to tram for transferable skills rather than 
for specific jobs? 

.Given this particular view of the future, what goals might trade and industry need to work toward 
in order to enhance equity efforts? • 

10 15 ' { > 



' Scenario #3 - 

Increased automation and microprocessing brought a shorter, four day workweek. The last 
two decades of the 20th century saw more and more pdmpanies adopting flextime, job sharing, 
and ch\ld care facilities in response to the need for technologically proficient workers. However, ' 
these changes did not enhance people's attitudes about work. For the majority, wo'rk became a 
means to earn money and thus, the ability to enjoy leisure time. *" 

During this same time period, growth in the employment sector continued to shift from 
manufacturing to service industries. This service sector was fed by the increasing number of . 
women in the work force. In fact, by the year 2000, 90 percent of women aged 25 to 54 worked 
outside the home. Although the percentage of men jn the labor force remained stable (about 94 
percent), the youth population continued to decrease and the dependent elderly population 
increased. c 

The implementation of computer technology in many service areas increased productivity 
remarkably^ In those cases where productivity could n'ot be effected by technology, ample pages' 
were pard as the growing consumer market depended on these workers tq provide viable leisure 
time choices. '' 

* » " • 

To respond to these changes, \he vocational program training emptpsis shifted toward 
providing adult and short term training. With the decrease in the youth population, most 
secondary level vocational programs returned to the comprehensive high school setting, 
emphasizing basic work skills and attitudes, rather than specific job skills. As a result, many area 
vocational schools were converted to training centers. Training was also incorporated into 
industrial sites/community centers, and into home computers. 

\ * 

Question* for Scenario #3 

How can trade and industry enhance the development -of well educated, computer literate adults? 

Whafflfect might such technology have in reaching equity goals? ^ 

How would job sharing, flextime, multrple.career lives and adult education and retraining 
enhance or inhibit the achievement of equity in*trade and industry? 

Given this'particular view of the future, what goals might trade and. industry need to work toward 
in order to enhance equity efforts? ' ' 
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Exercise 4 
ESTABLISHING SEX EQUITY NEEDS 

OBJECTIVE: To establish needs°for sex equity and develop strategies for meeting those needs. 

1 



DIRECTIONS: Often 



when we speak of problems-in achieving sex fairness, we speak* in 



generalities. This exercise iSxdesigned for us to help each other specify exactly what our sex 



equity needs are. Djv 
jnstructipns below. A 



THE PROBLEM 



de workshop participants into groups of six or less and follow the 
group leader should be selected before beginning the activity. 



hCl 



Individually, select one area from the list below where you w^nt to improve sex fairness 
in you* educetionaj agency and community. 



Recrtiitiog 
Adnyssions/ElnrollmenJ 
Materials/Course Work 
Student Attitudes 
Family Attitudes 
Teacher Attitudes 
' Administrator Attitudes 
Employer Attitudes 
,_^C©mmuni$ Attitudes 



Guidance and Support Services 

Physical Facilities 

Vocational Student Organizations 

Placement/Follow Through • * 

Advisory Committees 

Craft Committees v m * 

Gathering dnd Reporting Data . 

Gaining Fuijidrng* 

Political Action ( 



Write down oh.e main problem from this selected area thht inhibits sex equity. 



THE ILLUSTRATION 



Eadh person jbr/etfy share the problem with the group. Identify specific instances where 
you feel agency personnel, community leaders, or others could be more sex fair. 



THE COLLABORATION 

The group leader should help participants select one of the problems for the entire group 
.to discusb. The purpose of this activity is to specify exactly what the problerrvis. 



THE SOLUTION 



As a product of^your discussion, outline three actions that Would help to overcome the 



problem and that coufd be done within the next few years. 
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Exercise ^ * ; f , 

PLANNING FOR CHANGE: BUILDING YOUR 6wN SCENARIO 



OBJECTIVE: To enable you to develop a plan for making a change to move toward sex equity. * 

I. Select one area from Exercise 4 to work on in your educational agency and/or community to 
to help bring about sex equity and write an objective for change. This can be corftpteted by 
answering the following questions: 

•.WHAT is to be changed? ( . * ] 

• WHO is going to change or be changed? 

• HOW will they be changed? / % 

• WHERE will the change occur? * 

• WHEN will the change occur? 

' ' / 

II. Evaluate your objective for change: . " , 

Is attainment of the change objective possible? List barriers and supports in working toward 
accomplishing this particular change. 

Barriers , Supports | 



III. Planning for accomplishing the" objective: 

'a. 



Resources for change: What resources (knowledge, skills, money, people, etc.) wilLyou 
need to achieve your (^ange objective? How will the resources be used? ' ^ 



Knowledqe/skills: 


I ' ■ "1 1 

- * 

/ 

r 


\ 






0 % 

X 

, 4 


People: 

, '- ^_ 


i 


«< 
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B. Action steps 

List below the necessary steps that you will have to take to meet your objective and the 
timelines you will set for the completion of the steps. 



Action Step Time to Complete 



(N 



Now go back /id number the steps in order of priority^ Put 
do first, 2 in front of the step you would do second, and so o 




of the step you would 



(Source: Implementing Title IX and Attaining Sex Equity: A Worksffop Package for Elementary 
and Secondary BBucators. Resource Center on Sex Roles in Educatipn, undated.) 
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'Futures'.' 



. t 



AIJen,p. W.and Dede, C "(eds). Creating Better Futures for Education, fsforfolk, VA: Old 
Dominion University, in press. . * 

Dede, C. and Allen, D. W. Education in the 21st Century: Scenarios as a Tool for Strategic - 
Planning. t Phi Delta Kappan, January, 1981, pp. 362-366. 

Froomkm, \ The Future Role of Vocational Education (NIE P-80-0098). Washington, DC: Joseph 
' Frocnmkin, Inc., November, 1980/ v 

Lipset, S. M. (ed.)„ The Third Century: America as a Post-industrial Society. Stanford, CA: Hoover 
Institution Press, 1979. 

0diorne, G. S. Trai/iing to Be Ready for the '90s. Training and Development Journal, December, 
1980, pp. 12-20. ^ < 

Ruff, R., Shylo, B., and Russell, J. I. Vocational Educatiofk^A Look Into the Future. Columbus, 
OH: The National Center for Research in Vocational Education, 1981. 
* s * » 

Sarason, S. B. The Creation of Settings and the Future Societies. San Fran'disco, CA: Jossey-Bass, 
1972. • v , x 

Yankelovich, D. New Rules in American Life: Searching for Self-fulfillment in a World Turned 
Upside Down. Psychology Today, April, 1981, pp. 35-91. 
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Sex Equity (General) • 

Cahora, V. Unlocking Nontreditmtal^ Careers: Parent Awareness Sex Equity Training Package. 
Cojumbus, OH: The National Center for Research in Vocational Education, 1981. 

Far West Laboratory. Promising Programs for Sex-fair Vocational Education. San Francisco, CA: 
Far West Laboratory for Educational Research and Development, 1981. 

Far West Laboratory. Resources and References for Sex-fair, Vocational Education. San Francisco, 
• ,r CA: Far West Laboratory for Educational Research and Development, 1981. 

The 'National Center for Research in Vocational Education. Equal is Better: A'Voc. Ed. Guide to 
Sex Fairness Resources and the Law. 1 Columbus, OH: The National Center for Research in 
Vocational Education, 1979. ' v y 

' ' " \ ■ 

Sechler, J. A.. Unlocking Nontraditional Careers: Communication Skills Sex' Equity Training 

, Package. Columbus, OH: The National Center for Research in Vocational Education, 1981. 

Sechler, J. A. Unlocking Nontraditional Careers: Enhancing Placement Sex Equity Training 
Package. Columbus, OH:- The National Center for Research-in Vocational Education, 1 981 . 

Spain, R. K. Unlocking Nontraditional Careers: Recruitment Ski/Is Sex Equity Training Package. 
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Sjax Equity (Trade.and Industrial) r ^ 

• . T * " ' 14 

Gfick, G.S. and Upton, L.K. Techniques for eliminating sexjtfiscrimination fromS/ocatlonal 
education: Ah instructor's guide for culinary art. Lexingion, MA: Minuteman Regional 
' . Vocational-Technical School, September 1979. ' - , 



Iowa State University, Department of Home Economics. -Promoting sex Equity in thecla&sco 
- Des Moines, IA: Publication Office, Department^/ Public lnst/ugtioQ/>1980. 
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APPENDIX -* v 



- LEGISLATIVE BASIS FOR. SEX EQUITY 

. • , .' *\. 

Background Information \ 

Most educators are aware that certain legislation regulates their activities. Two major pieces 
of legislation requiring sex equity in education are Title IX of the Educational Amendments of 
1972 and Title II of 'the Vocational Education Amendments of 1976. Title IX mandates se* fair 
practices and programs inill schools. Title II goes beyond this aim to encourage affirmative 
actionin vocational eduction tp. overcome sex^iscrimination, sex bias, and sex stereotyping. 

, \ * , , * • 

Three terms need-closer attention, Sex discrimination is any action which limits or denies a 
person or group of. persons opportunities, privileges, roles pr rewards on the basis of sex/Sex 
bias is behavior resulting from the assumption that one sex is superior to .the other. Sex 
stereotyping is attribution of behaviors, abilities, interests, values and roles to,a person or a 
group of persons on the basis of their sex. ' 

" The Title* IX legislation reads! • • 5 ' ' ' 

' No person in v the United States shall, on the basis of sex, be excluded from r 
participation in, be denied the benefits of," or be subjected to discrimination under 
any education program or activity receiving Federal financial assistance. 

With certain" exceptions, the law barssfe* discrimination in any academic,, extracurricular, 
research, occupationaftrajning, or other educational program. Covering both students and 
employees, Title IX affects programs from preschool to postgraduate level, operated by any 
organization or agency that receives or benefits from FederaLaid. 

Title II of the Vocational, Education Amendments of 1976 specifically addresses the 
elimination of sex, stereotyping and sex bias— steps needed in order to eliminate sex 
discrimination as addressed in Title JX. To -effectively eliminate discrimination against any grdiup 
.of persons, one must understand and deal with the causes of discrimination. And, since 
stereotyping and bias help to establish and perpetuate discrimination Title II directs vocational 
education to deal with the causes, not just the results, of inequities. 

* # * 

& • ^ - • 

M addition, Federal guidelines from the Office fof- Civil Rights (OCR), wf-Jich went into effect 
on M^rch 21, 1979, ate meant to enforce legislation concerning race, handicaps, color, national 
origin and sex. These guidelines represent a major step in the Federal government's Effort to 
ensure equal opportunity in vocational education. All institutions, agencies, organizations, and 
individuals receiving Federal assistance and offering-vocational education must comply witfr 
these regulations. * 

Other pieces of sex equity legislation directed toward agendies that employ vocational 
graduates address equal employment opportunities. The following list provides a brief overview 
of ther Federal laws and regulations concerning discrimination in employment: 

• Equal Pay Act of 1963— prohibits discrimination in salaries and most fringe benefits on 
the basis of, sex for all employees of all institutions. 
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Title VII of the 1964^ivil Rights Act— prohibits discriminatory practices in terms and 
conditions of employment by employers .with 15 or more employees, 

Women's Educational Equity Act— establishes a program \d improve educational equity 
for women. 

~ v • Executive Order 11246— prohibits discrimination in employment by institutions or 
agencies with Federal contracts of over $10,000. 

^ • Title VII and Title VIII of the 'Public Health Services Act—prohibit discrimination in' 
. admissions and against some employers in health personnel training programs or 
contracts ttfat receive financial assistance under the Public Health Services Act. 

• National Labor Relations Act and Related Laws— requrre unions to bargain for the same 
working conditions for women and men. 

• • . / 

• "Regulations of tyg Bureau of Apprenticeship and training— prohibit discrimination in 

sefecting participants and conducting programs. (Adapted from Smith and Farris, 1980). 

r 

9 Discussion Questions 

1. Have there been any changes in these laws since the "Background Information" was 
prepared in October, 1981? 

2/ Have any nev^Federal lav^ been passed or any new regulations issued? 

3. Are there any state Sex equity laws and/or regulations that you operate. under? 

^ A * ^ ' \ ^ 

4. What effect do these sex equity laws have on your planning for program and classroom 
work? «• 

5. How can you use these laws and regulations to support your efforts to broaden , 
opportunities^ your students?. ' * 

6. ^vftat would happen m your service area ff there were no Federal laws r^uiring equity? 
Reference ^ 

Smith, A., and Farris, C. Pioneering programs in sex equity: A teacher's guide. Arlington, VA: * 
.American Vocational Association, 1980. , ' 



AUSGPOi 1982—560-400/39 
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BUILDING YOUR OWN SCENARIO 

TRADE AND INDUSTRY 
SEX EQUITY AND ALTERNATIVE FUTURES 

by 

9 Louise, Vetter • 

- Rodney, K. Spain 

Maureen E. Kelly 

/ ■ . 

FACILITATOR GUIDE 

The purpose of this training manual is to aid vocational service area leaders in infusing the 
concepts and practices of sex equity throughout trade and industrial programs. We have chosen 
to provide this assistance through exercise's that ask participants and their ^leagues to examine 
their educational agencies and corftmunities in the belief that sex s equity i&'not an isQlated issue, 
but one that must be considered within the whole educational endeavor. 

It is assumed that your participants, \jp have some basic awareness of .sex equity issues. 
However, a reviewof the legislative basis for sex equity is included in the appendix. You may^ 
wish to distribute copies of the appeadjx prior to the workshop or at the beginning! of the 
workshop if you feel that a % review is needed. Since the Federal vocational education'legislation is 
currently undergoing the reauthorization process, you will need to check on the current status of 
the law. If major changes have occurred* you may choose to provide an updated handout. 

First, with the chance to examine "what r&' in a program, participants complete descriptions 
focusing on their communities and educational agencies. Then, through a "what if" exercise, 
three alternative scenarios for the future, are provided with discussion questions for relating these 
possible futures to sex equity and trade snd industry. 

Once the participants have considered "what is" a«d "j/vhat if," a group exercise for 
brainstorming needs and possible goals for sex equity is provided. This is followed by an 
individual planning exercise for achieving those goals along with a resource listing, o'f current sex 
equity publications. AII<of the preceding is based on the premise that it iS^pcessary to infuse sex 
equity throughout the service area of trade and industry. 

lntended>Audience: Vocational education professionals in the trade and industrial service area 
Facilitator(s): State £nd local supervisors and teacher educators in trade and industry 
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-Content: Exercise 1: Community Description 

. ( k Exercise 2: Educational Agency Description * * 

Exercise 3: .FuJureScenarios 

Exercise 4: Establishing Sex Equity Needs and Choosing Goals 
* Exercise 5: Planning for Change: Building Your Own Scenario 

Resources ? y 

Appendix: Legislative Basis tor Sex Equity , * , 

Time: The entire training manual is planned for a one-day workshop. However, it can be: 
a series of three two-hour sessions 
" a, series of sfx one-hour sessions 



Facilitators are encouraged to consider choosing a variety of 
implementing strategies. If it would be appropriate for your participant 
group^you may choose to use only" Exercises 1, 2, and 4. You may 
choose to use Exercises 2, 4, and 5? Vou may choose to use Exercises 
3, 4, and 5. You /nay choose to use'the exercises individually, 
depending on the purpose of your workshop. We would be interested in 
hearing from you about the variety of uses for which these exercises 
can be used. 



Resources: Tables and chairs foe participants » 
A room in which seating can be rearranged for group discussions 
7 Chalkboard or flipchart 
Sufficient copies of exercises for all participants 



Exercise 1 

'Objective: 
Preparation: 



To enable participants .to describe'their community in terms of^sex equity issues. 

Have available* for participants- local chamber of commerce repforts, community 
development corporation reports, or other appropriate publications to provide the 
information requested. v 



Presentation: 
10 minutes- 



20 minutes - 

v 

20 minutes - 



Have the group decide on the definition of "community" to be used. It could be 
where they live, where they are employed, where their students would be 
employed, and so forth. „ * . 

Have each individual fill in the answers to the exercise, making use of available 
statistical information as appropriate/ 

Ask for questions and discussion. ' * < 
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Exercise 2 

Objective: To enable participants to describe their educational agency in terms of sex equity 
.issues. 

Preparation: Have copies of local VEDS reports, OCR desk audits, or other reports required by 
state and/or Federal law for use by participants. 

Presentation: y * 

25minufes- Have each individual fill in the answers to the exercise, making use of available 

statistical information as appropriate. 
25 minutes- Ask for questions and discussion. 

■ • t. ' 

Exercise 3 

ObjectfVe: (To ^pable participants to mqjve from a consideration of "what is" in sex equity to a 
consideration of "what if" inMerms of possible futures. 

Preparation Read the scenarios carefully. You may choose to prtwide copies of the scenarios 
to participants prior to the workshop to minimize reading time and to allow 
divergent thjnking about the possibilities of each. 

Presentation: 1 

15 minutes- Have participants read each of the scenarios. Instruct them to choose the one 

scenario they would prefer to discuss.' 
25 minutes- Divide participants into small groups based on their scenario preference. Ask'each 

group to choose a spokesperson. Then ask the. groups to discuss the questions 

provided. 

20 minutes- Have the spokespersons report their small group's responses to the entire 
workshop group. 

Exercise 4 

Objective: To ena&e participants to establish needs for sex equity and develop strategies for 
meeting these needs. * t 

Preparation: Decide on your strategy for dividing the whole group into small groups. You may 
want to do it randomly or by characteristics such as level of instruction 
(secondary, postsecondary, adult) or educational agency. ^ i 

Presentation: ' 

? 1Q minutes- Divide participants into new small groups. Ask groups to choose a spokesperson. 
25 minutes- Ask the groups to perform the activities listed in the exercise. 
20 minutest Have the spokespersons report their small group's responses to the entire 
workshop. , 
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Exercise 5 

Objective: To enable each participant to develop a plan for making a change to move toward 
sex equity. , ** 

Preparation: Decide before the workshop if you want to have follow-up on the implementation 
r of the individual plans. If you do, announce your strategy to the participants at the 
beginning ox the exercise. 



Presentation: 
30 minutes- 



Ask each participant to complete the exercise. 



30 minutes- Ask for volunteers to share their plans. Permit enough time so that participants 
can share their individual plans with the group. 
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